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• Welcome 

• Interaction in EFL classes 

• Values clarification task 

• Comparing on-offline VC task performance 

• Thoughts going forward (teaching and researching) 

• Q & A

• YouTube version here
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OUTLINE

https://www.youtube.com/watch?v=fcwHZ9mFggk


Interactive processes that lead to 
learning 

AKA Assistance 
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Interlocutors

• Provide immediate feedback (e.g., ‘What?’ etc.) 

• Are a source of information (either by task design, or individual 
learning history) 

• Provide a realistic scenario for out-of-class language use (either 
through task design or individual learning history) 

• Are an audience for whom the learner performs 

• In language classrooms, they are a source of assistance to their peers
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Assistance in collaborative interaction 

1. Language related episodes (LREs) "where students reflect consciously on the 
language they are producing" (Swain 2001 p 53). 

1. Self correct, other correct, self talk

2. Asking each other directly  

3. Continuing a partner's utterance when s/he couldn’t  

4. Making suggestions  

5. Offering and accepting corrections 

6. Waiting (for the other person to remember a word) 

7. Gesture and facial expressions are other forms of assistance
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• "Assistance that is offered, accepted and used creates a joint 
performance which can be seen as an important precursor of 
individual production." (Foster and Ohta, 2005, p.414) 

• The ZPD in SLA: "the distance between the actual developmental level 
as determined by individual linguistic production, and the level of 
potential development as determined through language produced 
collaboratively with a teacher or peer” (Ohta, 2001, p. 9). 

• “Learning happens when learners do something with assistance that 
they were not quite capable of doing without help before” (Foster 
and Ohta, 2005, p.415) 

KOTESOL 2021 - Shaun J. Manning, PhD 6



• Students often want to communicate, whereas school systems 
typically want students to have accurate form 

• In TBLT / CLT learners focus on meaning (and on completing the task) 
and unless a task is designed specifically to draw attention to form
learners will typically avoid interacting about language form (Swain, 
2001; Ellis, 2003; Willis & Willis, 2007; Manning, 2014, 2015, 2017, 
2020) 

• Task design can promote attention to form during communication
• Values Clarification task; Reconstruction tasks; dicto-gloss, etc. (Manning, 

2014, 2015, 2016; Wajnrib, 1988) 

KOTESOL 2021 - Shaun J. Manning, PhD 7



Values clarification task 
Organize, understand, express, resolve, revise 
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Values Clarification Task 

• Gower (1981) ~ revised by Manning (2014, 2018) 

• Students are given a set of somewhat controversial prompts related to the topic 
of their lesson and that incorporate vocabulary / grammar targets for the lesson. 

• Students read them silently and indicate their level of agreement (strongly 
disagree – disagree – agree – strongly agree) 

• They may note down any reasons or ideas 

• Move into groups 

• Begin their conversation by choosing which prompt to begin with, stating their 
level of agreement, giving their reasons behind their opinions, listening to others. 

• Finish each prompt by re-writing it into a newly worded version that all of them 
now strongly agree with 
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Example
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• Statements allow for disagreement for various reasons

• Statements use vocabulary and grammatical structures covered in 
the lessons 



Modifications 

• In my work, the VC ends a lesson / topic

• They make good introductory activities too 

• Revising the statement to a mutually agreed-upon one and writing 
the new version down promotes:  

1. Talk about the meaning of the sentence 

2. Talk about the words 

3. Talk about the grammar of the revised sentence 

4. Talk about spelling (sometimes) 

5. Coming to a consensus 
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Research on the VC (Manning, 2014; 2018)

1. Four phases (moves) of VC talk  
A. Organizing: deciding which prompt to discuss, choosing roles (writer), etc. 

B. Understanding the prompt

C. Expressing opinion 

D. Negotiating a consensus (and writing it down)

2. While the group’s writer is writing (negotiating a consensus), there 
is much more talk about grammar and wording than while 
expressing opinion 
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The study 
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Research questions 

• Due to COVID-19, we were forced to do this online… 

1. Are there any differences in VC performance online and offline? 

2. Are the four phases of the VC still present online? 

3. Are there differences in assistance online and offline?  
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Participants and research context  

• Freshman (first year) students 

• English conversation class for English majors 

• Each lesson is 100 min (2 X 50 min) 

• First period: “Input”: vocabulary, reading, language awareness 

• Second period: “Output”: Values clarification task followed by 
informal debate 
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Design
This looks quasi-experimental, but it is best to treat this as a comparison of two independent cases

2019-2 

• Offline 

• Each semester: 2 classes, 16~20 
students per class

• Some repeat students

• Readings were current-affairs 
related 

• All classroom interaction recorded 

• VC task = 20 min 

2020-2

• Online 

• Each semester: 2 classes, 16~20 
students per class

• Some repeat students

• Readings were current affairs 
related 

• All zoom breakout room activity 
recorded (but some tech issues)  

• VC task = 20 min 
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Transcripts made (2 VC 
tasks only) and examined 
for LREs, pauses, and 
phases (moves)



Images… 

Offline class Online (Zoom) class 
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Results 
1 week from each class of 2019-2 and 2020-2 

Offline n=9 groups 

(20-minute task time)

LRE total 141

LRE ave* 15.7

Pause total (s) 480 

Pause ave (s) 53.3 (0 min 53 sec)

Organizing talk (moves) 96

Organizing talk (ave) 10.6

Online n=11 groups

(20-minute task time)  

LRE total 32

LRE ave 2.9

Pause total (s) 2112 

Pause ave (s) 192 (3 min 12 sec) 

Organizing talk (moves) 133

Organizing talk (ave) 12.1 
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* Average = per group per 20 min task 
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Offline negotiating a consensus, focusing on words 



Online 
Negotiating 
Consensus, 

focus on 
content 



Implications 

• The online talk featured far fewer 
suggestions for wording or grammar than 
the offline talk 

• Online talk had the option of using the chat 
function 
• Could potentially be used for ‘suggesting words’ 

but was not. 

• Students who used it used it to send completed 
sentences that others would approve or not ~ 
substantially changing talk patterns 

• Far longer pausing in online condition could 
be due to participants using chat, wi-fi 
issues, distractions by other apps, etc. 
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Implications 
for research 

• Students at the time these samples were taken 
were familiar with the VC task 

• The samples were not matched for topic ~ which 
will affect vocabulary (and therefore talk about 
vocabulary) 

• It’s better to consider this two parallel case 
studies 

• However, there is reason to believe that online 
and offline (VC) task performance differs due to 
the medium 

• An a priori designed investigation is warranted 
(for the VC task and other tasks…) 
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Q & A 
Contact me: shaunmanning@yahoo.com
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